APPENDIX A – extended scales

Listening
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	QCA Level
	QCA/EAL Statement
	What the pupil can do at this level
	Can do?
	Teacher strategies to help pupils move on

	Pre Step 1
	
	· Understands a little 
	
	· Be welcoming

· Make eye contact

· Include pupils in a group

· Provide visual clues

	
	
	· May join in activities 
	
	· 

	
	
	· Understands and responds in L1


	
	· 

	
	
	· Uses visual clues for meaning
	
	· 

	
	
	· Can respond non verbally to everyday expressions e.g. greetings
	
	· 

	
	
	· May use gestures to indicate active listening 
	
	· 

	Step 1
	Pupils listen attentively for a short time. They use non-verbal gestures to respond to greetings and questions about themselves and they follow simple instructions based on the routines of the classroom.
	· Relies on visual cues for meaning with L1 support may join in classroom activities 
	
	· Mix activities

· Keep teacher presentations short

· Keep to familiar classroom routines

· Structure lessons to include suitable activities e.g. matching, labelling

· Give opportunities for listening in small groups



	
	
	· Will respond positively to friendly approaches from peers
	
	· 

	
	
	· Participates as a listener in group activities
	
	· 

	
	
	· Can name familiar class objects/equipment
	
	· 

	
	
	· Can listen attentively for a short time
	
	· 

	
	
	· Can understand and follow familiar instructions
	
	· 

	Step 2
	Pupils understand simple conversational English. They listen and respond to the gist of general explanations by the teacher where language is supported by non-verbal cues, including illustrations.
	· Understands familiar conversational phrases 
	
	· Use visuals/practicals/ demonstrations to support teacher talk

· Allow time for pupil to listen to and question a friend who speaks the same language

· Refer to key visual while explaining



	
	
	· Can follow narrative expressed through spoken and visual material
	
	· 

	
	
	· Understands simple ideas or explanations with help of mime gesture or pictures
	
	· 

	
	
	· Listens and responds to paired/group discussion
	
	· 

	Level 1 Threshold (L1T)
	With support pupils understand and respond appropriately to straightforward comment or instruction addressed to them. They listen attentively to a range of speakers, including teacher presentation to the whole class.
	· Listens well but need to discuss new ideas to help understanding
	
	· Be aware that attentive listening does not necessarily mean understanding

· Support for key words using visuals

· List key words before lesson for support staff or use a bilingual dictionary where appropriate

· Pre-teach key words (through starters, using support staff, etc.)

	
	
	· Can listen attentively to the class teacher or to other pupils
	
	· 

	
	
	· Responds to straightforward instructions


	
	· 

	Level 1 Secure (L1S)
	In familiar contexts, pupils follow what others say about what they are doing and thinking. They listen with understanding to sequences of instructions and usually respond appropriately in conversation.
	· Can understand most classroom interactions & explanations with visual or other support 


	
	· Be aware that the pupil will not be familiar with many words that the other pupils know 

· Continue to support key words using visuals

· Approach abstract ideas through concrete examples or L1.

	
	
	· Will follow familiar instructions and respond appropriately but may not understand unfamiliar words or idiom
	
	· 
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	QCA Level
	QCA/EAL Statement
	What the pupil can do at this level
	Can do?
	Teacher strategies to help pupils move on

	Pre Step 1
	
	· May use single words
	
	· Be welcoming

· Make eye contact

· Include pupils in a group

· Provide visual clues

	
	
	· Will gesture or use L1 to convey meaning
	
	· 

	
	
	· Likely to be in the 'silent period'  
	
	· 

	Step 1
	Pupils echo words and expressions drawn from classroom routines and social interactions to communicate meaning. They express some basic needs, using single words or phrases in English.
	· Understands a little, but could still be in 'silent period'
	
	· Include pupil in all activities, but do not try to force the pupil to speak

· Use natural English in short, simple phrases and sentences

· Use closed questions with contextual support

· Give time for answers

· Allow other pupils who speak the same language to support responses

	
	
	· Can respond to familiar questions and instructions using single words, short phrases, gestures or L1
	
	· 

	
	
	· Can ask for help using single words
	
	· 

	
	
	· Can name familiar classroom objects & equipment
	
	· 

	Step 2
	Pupils copy talk that has been modelled. In their speech they show some control of English word order and their pronunciation is generally intelligible.
	· Can use a small range of familiar phrases to communicate needs and ideas/meaning
	
	· Model key words and phrases and encourage other pupils to do the same

· Create opportunities to speak in carefully-structured situations



	
	
	· Beginning to use English in small group setting in classroom activities
	
	· 

	
	
	· Shows some control of English word order and pronunciation in short utterances
	
	· 

	
	
	· Will use repetition to extend use of English
	
	· 

	Level 1 Threshold (L1T)
	Pupils speak about matters of immediate interest in familiar settings. They convey meaning through talk and gesture and can extend what they say with support. Their speech is sometimes grammatically incomplete at word and phrase level.
	· Can convey meaning and express needs using 2-3 word phrases
	
	· Respond positively to contributions

· Model language by 'echoing' the pupil's utterances, using the appropriate grammar

· Be aware that conversational fluency comes a long time before fluency in academic English

	
	
	· With support, will make contributions to group/class discussion
	
	· 

	
	
	· Can speak more fluently with friends in everyday situations
	
	· 

	
	
	· Is exploring grammatical structures to generate meaningful sentences, but although the meaning is clear, the grammar will sometimes not be appropriate
	
	· 

	Level 1 Secure (L1S)
	Pupils speak about matters of interest to a range of listeners and begin to develop connected utterances. What they say shows some grammatical complexity in expressing relationships between ideas and sequences of events. Pupils convey meaning, sustaining their contributions and listeners’ interest.
	· Is beginning to be able to express the logical relationships between ideas using features of language such as connectives


	
	· Opportunities for group and pair discussion

· Encourage pupil to develop spoken ideas by:

· giving thinking time

· asking questions

· suggesting connectives (because, although, etc.)

· Sometimes encourage the use of writing to organise ideas before discussion e.g. flow charts, grids, mind-maps

· Give opportunities for group presentations where individual bilingual pupils can be supported by others

	
	
	· Can sustain meaning and keep the listener's interest, often by using voice and gesture


	
	· 
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NB These steps and levels apply to pupils who are not securely literate in their first language

	QCA Level
	QCA/EAL Statement
	What the pupil can do at this level
	Can

Do?
	Teacher strategies to help pupils move on

	Pre Step 1
	
	· Not securely literate in the home language and will take more time to learn to read in English because s/he needs knowledge of English to use reading for meaning strategies
	
	· Model reading behaviour, e.g. locating title, reading from left to right, using picture clues to predict, etc.

	Step 1
	Pupils participate in reading activities. They know that in English print is read from left to right and from top to bottom. They recognise their names and familiar words and identify some letters of the alphabet by shape and sound.
	· May use L1 in accessing English text 
	
	· Encourage use of L1, especially for exploring ideas

· Pupils will be unfamiliar with the names of letters of the alphabet

· Use group/shared/paired reading

· Keep texts short & accessible

· Introduce and explain using words & pictures, labelling, simple sequencing with visuals 

	
	
	· Will recognise their names and some other familiar words e.g. from advertising
	
	· 

	
	
	· Is starting to become familiar with the shape and sound of letters of the alphabet
	
	· 

	Step 2
	Pupils begin to associate with letters in English to predict what the text will be about. They read words and phrases that they have learned in different curriculum areas. With support they can follow a text read aloud.
	· Making connections between English sounds and letters 
	
	· Encourage use of contextual & visual clues

· Support the reading of even very short texts using other pupils, support staff,  discussion or L1

· Use pupil's own writing as familiar text to read

· Use talking books



	
	
	· Begins to read some simple words/signs/labels around classroom/school
	
	· 

	
	
	· Can read simple texts with repeating language  and structure
	
	· 

	
	
	· Predicts story/events of a text using visual cues/discussion
	
	· 

	
	
	· Can read back own writing scribed by an adult
	
	· 

	
	
	· May be able to decode more than s/he can understand
	
	· 

	Level 1 Threshold (L1T)
	Pupils can read a range of familiar words and identify initial and final sounds in unfamiliar words. With support, they can establish meaning when reading aloud phrases or simple sentences and use contextual clues to gain understanding. They respond to ideas in poems, stories and non-fiction.
	· Recognises and knows the sound of most letters of the alphabet 
	
	· Introduce and explain active reading strategies - underlining, colour-coding, transferring words into a grid, annotating pictures, etc.

· Activate prior knowledge & thinking as a way into a text

· Use group and paired activities to support reading

· Avoid silent reading and use talk to support understanding

	
	
	· Has developed a sight vocabulary of some common words and those used in the curriculum
	
	· 

	
	
	· Reads aloud known and predictable texts
	
	· 

	
	
	· Decodes unknown words using contextual and pictorial cues
	
	· 

	
	
	· Can demonstrate an understanding of what is read
	
	· 

	
	
	· Can read and understand simple text with support
	
	· 

	Level 1 Secure (L1S)
	Pupils use their knowledge of letters, sounds and words to establish meaning when reading familiar texts aloud, sometimes with prompting. They comment on events or ideas in poems, stories and non-fiction.
	· Increased sight vocabulary of commonly used words in different contexts
	
	· Make talking books with pupils

· Always discuss topic before reading

· Active interaction with text

· Choose text with visual clues

· Let pupil know the purpose of the reading task

· teach pupils how to navigate non-fiction text (blocks of text etc)

· Explain how to read diagrams, graphs, grids, etc.

	
	
	· Can read aloud using knowledge of sounds and letter (but may not understand)
	
	· 

	
	
	· Can read complex known English texts but needs support with unfamiliar text, idiom and grammar
	
	· 

	
	
	· Responds to text expressing personal views, answering factual questions
	
	· 

	
	
	· With support can infer meaning
	
	· 
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NB These steps/levels apply to pupils who are not securely literate in their first language
	QCA Level
	QCA/EAL Statement
	What the pupil can do at this level
	Can do?
	Teacher strategies to help pupils move on

	Pre Step 1
	
	· Not securely literate in the home language and will take more time to learn to write in English 
	
	· Model writing behaviour, e.g. writing from left to right, keeping to the line, shaping letters, & support correct use of pen & pencil

· Speaking and listening are essential before any writing to give meaning to the task

· Encourage use of pictures to convey meaning

· Use picture annotation

	
	
	· Can use pictures to convey meaning
	
	· 

	
	
	· Can understand that written scripts convey meaning
	
	· 

	
	
	· Can hold and use a pencil appropriately
	
	· 

	
	
	· Can copy recognisable English symbols
	
	· 

	Step 1
	Pupils use English letter and letter like forms to convey meaning. They copy or write their names and familiar words and write from left to right.
	· Can form some letters from memory 


	
	· Generate text orally

· Support writing of single words and short, simple phrases

· Confine initial writing to lower case

· Encourage use of L1, especially if L1 is written in Roman script

· Using single words and phrases in L1 helps to establish the concept of sound/letter relationship

	
	
	· Can write own name and some other familiar words
	
	· 

	
	
	· Can write some initial sounds
	
	· 

	
	
	· Can relate some English sounds to the written form


	
	· 

	Step 2
	Pupils attempt to express meaning through writing supported by oral work or pictures. Generally their writing is intelligible to themselves and a familiar reader and shows some knowledge of sound and letter patterns in English spelling. 
	· Writing stems from oral rehearsal and pictorial support (may also want to practice in L1)
	
	· Use grids, labelling, captioning, etc.

· Use shared writing with peer or adult support

· Encourage pupil to dictate text to scribe and then to re-read text with scribe



	
	
	· Writing is legible to themselves and familiar readers
	
	· 

	
	
	· Can write final sounds


	
	· 

	
	
	· Will attempt to read back own writing
	
	· 

	
	
	· In discussing own written text, can explain more than s/he can write
	
	· 

	Level 1 Threshold (L1T)
	Pupils produce recognisable letters and words in texts, which convey meaning and show some knowledge of English sentence division and word order. Most commonly used letters are correctly shaped, but may be inconsistent in their size and orientation.
	· Writes letters and words increasingly legibly 


	
	· Respond to the meaning of the pupil's writing, not the form

· Encourage pupils to read own writing aloud and help them self-correct orally

· Do not over-correct

· Use sentence starters and simple writing frames to support

	
	
	· Can write independently and convey meaning through recognisable words, phrases & sentences but spelling and sentence structure are irregular
	
	· 

	Level 1 Secure (L1S)
	Pupils use phrases and longer statements to convey ideas to the reader, making use of full stops and capital letters. Some grammatical patterns are irregular and pupils’ grasp of English sounds and how they are written is not secure. Letters are usually clearly shaped and correctly orientated.
	· Begins to use simple punctuation-full stops capital letters 
	
	· Scaffold writing with group activities & oral rehearsal

· Use grids, flow-charts etc. to help structure writing

· Let pupils read back own writing and discuss the ideas with supporting adult in English or L1 if preferred

· Model correct grammatical expression in responses to work whilst still focussing on content before form (this is important at all levels).

	
	
	· Can write increasingly legibly with letters clearly shaped and correctly orientated appropriate spacing between words
	
	· 

	
	
	· Can spell familiar and CVC words correctly
	
	· 

	
	
	· Writing demonstrates more complex ideas in sequences of events
	
	· 
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	Skill
	QCA/EAL Statement
	What the pupil can do at this level
	Can do?
	Teacher strategies to help pupils move on

	Speaking & Listening
	Pupils begin to show confidence in talking and listening, particularly where the topic interest them.  On occasions, they show awareness of the needs of the listener by including relevant detail.  In developing and explaining their ideas they speak clearly and use a growing vocabulary.  They usually listen carefully and respond with increasing appropriateness to what other say.

They are beginning to be aware that in some situations a more formal vocabulary and tone of voice are used
	· Beginning to show confidence in speaking to convey meaning. This could be by using familiar language in new contexts  
	
	· Continue to respond positively and constructively

· Avoid seeming to correct even when grammar and/or vocabulary is not entirely appropriate

· Responses should include:

· acknowledging understanding

· continuing dialogue

· modelling appropriate language in context

· Provide opportunities for small group and 1-1 interaction

· Appropriate register should be made explicit and discussed



	
	
	· Uses interactions to extend their range of speaking styles
	
	· 

	
	
	· In these interactions, shows awareness by responding to both verbal and non-verbal clues
	
	· 

	
	
	· Uses a wider range of vocabulary, including subject-specific vocabulary
	
	· 

	
	
	· Beginning to use a wider range of strategies, both verbal and non-verbal, for checking understanding
	
	· 

	
	
	· Beginning to be aware of change of register in different situations although social talk will be ahead of talk for learning
	
	· 

	Reading
	Pupils’ reading of simple texts shows understanding and is generally accurate.  They express opinions about major events or ideas in stories, poems and non-fiction.  They use more than one strategy such as phonic, graphic, syntactic, and contextual, in reading unfamiliar words and establishing meaning.
	· Beginning to read a variety of fiction and non-fiction without support
	
	· Occasionally discuss methods of reading for understanding, e.g. 'How did you work out what it meant?'

· Continue to support reading by activating prior knowledge & thinking

· Continue to support understanding with visuals

Continue to use text for a clear purpose (active reading)

	
	
	· Can sustain accurate, independent reading over short passages of text
	
	· 

	
	
	· In discussion, gives views on some main points of the text
	
	· 

	
	
	· When subject matter is familiar, can use a variety of strategies to make sense of the text & self-correct
	
	· 

	Writing
	Pupils’ writing communicates meaning in both narrative and non-narrative forms, using appropriate and interesting vocabulary, and showing some awareness of the reader.  Ideas are developed in a sequence of sentences, sometimes demarcated by capital letters and full stops.  Simple monosyllabic words are usually spelt correctly, and where there are inaccuracies the alternative is phonetically plausible
	· Can write accurately enough for an outside reader to understand
	
	· Teach how to use a simple thesaurus (e.g. Usborne's Illustrated)

· Encourage pupils to use or compile a subject-specific glossary

· Support pupils in structuring non-narrative text through discussion and use of simple writing frames

· Make explicit and discuss different forms of writing (e.g. story, report, explanation, instructions, etc.)



	
	
	· Can write for different purposes although may produce writing more based on speech than written models
	
	· 

	
	
	· Can link ideas together within a text
	
	· 

	
	
	· Usually spells simple words correctly and uses phonetically plausible spelling for others 
	
	· 

	
	
	· Can use capital letters and full stops
	
	· 

	
	
	· Can use more complex or lengthy sentences although grammatical construction may show evidence of EAL
	
	· 

	
	
	· Can use a wider vocabulary
	
	· 

	
	
	· Will be able to structure a chronologically-organised text more easily than other types of text
	
	· 
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	Skill
	QCA/EAL Statement
	What the pupil can do at this level
	Can

do?
	Teacher strategies to help pupils move on

	Speaking & Listening
	Pupils talk and listen confidently in different contexts, exploring and communicating ideas. In discussion, they show understanding of the main points.  Through relevant comments and questions, they show they have listened carefully.  They begin to adapt what they say to the needs of the listener, varying the use of vocabulary and the level of detail.  They are beginning to be aware of standard English and when it is used.
	· Can understand main points from discussions and respond to them
	
	· Continue to respond positively and constructively

· May still need support with new or unfamiliar concepts and vocabulary

· Be explicit about the contexts in which Standard English and other dialects are used

· Discuss synonyms and other vocabulary choices looking at differences in use and meaning

	
	
	· Able to recount the content of a presentation or discussion
	
	· 

	
	
	· Use vocabulary appropriate to the subject although it may not be very wide
	
	· 

	
	
	· May try to be adventurous but may misjudge vocabulary choice sometimes
	
	· 

	
	
	· Can ask relevant questions and make comments
	
	· 

	
	
	· Beginning to know the difference between Standard English and other dialects
	
	· 

	Reading
	Pupils read a range of texts fluently and accurately.  They read independently using strategies appropriately to establish meaning.  In responding to fiction and non-fiction they show understanding of the mains points and express preferences.  They use their knowledge of the alphabet to locate books and find information.
	· Can read a range of  age appropriate text and understand most of what they read 
	
	· Encourage pupils to identify vocabulary, phrases, expressions or idiom which they do not understand

· Recognise that pupils might wish to read younger repetitive text for pleasure. This is a useful way of developing fluency and understanding

· Support all use of reference materials by:

· modelling note-taking

· limiting the research questions

· limiting the range of texts used

	
	
	· Can make simple inferences from the text
	
	· 

	
	
	· Can choose leisure reading they enjoy and say why
	
	· 

	
	
	· Can co-ordinate a range of reading strategies to read for understanding
	
	· 

	
	
	· Can use the alphabet to access reference materials, e.g. indexes, encyclopaedias
	
	· 

	Writing
	Pupil’s writing is often organised, imaginative and clear.  The main features of different forms of writing are used appropriately, beginning to be adapted to different readers.  Sequences of sentences extend ideas logically and words are chosen for variety and interest.  The basic grammatical structure of sentences is usually correct.  Spelling is usually accurate, including that of common, polysyllabic words.  Punctuation to mark sentences – full stops, capital letters and question marks – is used correctly.  Handwriting is joined and legible.
	· Beginning to compose different forms of writing for different audiences
	
	· Make good use of scaffolding

· Help the pupil to structure text cohesively e.g. through consistent use of pronouns, time sequencing, etc.

· Embed use of key words in writing through shared writing

· Discuss word roots and families

· In marking or discussing written work, always respond to the content of the piece before commenting on presentation

· Do not over-correct, but choose one or two technical issues which are common errors in the writing



	
	
	· Can structure writing showing a logical progression of ideas
	
	· 

	
	
	· Can use some tenses accurately, e.g. simple past and simple present
	
	· 

	
	
	· Beginning to make a conscious choice of different vocabulary
	
	· 

	
	
	· Many pupils' work will show minor grammatical errors e.g. in tense, use of pronouns, use of prepositions
	
	· 

	
	
	· Growing sight vocabulary but will spell many words phonetically
	
	· 

	
	
	· Handwriting is legible but may not be joined unless this has been explicitly taught
	
	· 
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NB Bilingual learners can 'plateau' at this level. Teachers should extend the range of vocabulary and structures across the four skills, e.g. by maximising through oral/written scaffolding and full, positive response to pupils’ work.

	Skill
	QCA/EAL Statement
	What the pupil can do at this level
	Can do?
	Teacher strategies to help pupils move on

	Speaking & Listening
	Pupils talk and listen with confidence in an increasing range of contexts. Their talk is adapted to the purpose: developing ideas thoughtfully, describing events and conveying their opinions clearly.  In discussion, they listen carefully, making contributions and asking questions that are responsive to others' ideas and views.

They use appropriately some of the features of standard English vocabulary and grammar
	· Can choose from a range of vocabulary and structures for different purposes and for emphasis
	
	· Make the aim of group/pair discussion very clear, i.e. are pupils being asked to persuade, collaborate, debate or advise?

· Make explicit the forms of language they are being expected to use

· Use role-play and discuss the forms of language used by particular people eg scientist, businessman, farmer & consumer discussing GM crops

· Use formal debate

· Use thinking time for responses and encourage collaboration for building on answers

	
	
	· Can vary expression and speed of delivery for effect
	
	· 

	
	
	· Can follow an extended discussion or presentation but may have difficulty with idiom and cultural nuances
	
	· 

	
	
	· Responds to others’ ideas and views by expressing alternative and personal opinions
	
	· 

	Reading
	In responding to a range of texts, pupils show understanding significant ideas, themes, event and characters.

They begin to use inference and deduction.  They refer to the text when explaining their views.  They locate and use ideas and information
	· Can read a range of  age appropriate text and understand the important ideas, themes, events and characters
	
	· Use grids etc. to help develop ideas from text
· Teach explicitly to use quotations from text as evidence for an argument
· Teach explicitly how to summarise particular points from a text
· Causes and consequences of human actions are culturally based. Pupils need support in understanding the cultural context when they are asked to make inferences and deduction

	
	
	· Are beginning to interrogate text - agreeing, disagreeing, developing ideas 
	
	· 

	
	
	· Can show clear reasoning
	
	· 

	
	
	· Can show personal interpretation of information or personal voice in narrative
	
	· 

	
	
	· Can make links with other texts they have read
	
	· 

	Writing
	Pupils’ writing in a range of forms is lively and thoughtful. Ideas are often sustained and developed in interesting ways and organised appropriately for the purpose of the reader.  Vocabulary choices are often adventurous and words used for effect.  Pupils are beginning to use grammatically complex sentences, extending meaning.

Spelling, including that of polysyllabic words that conform to regular patterns, is generally accurate.  Full stops, capital letters and question marks are used correctly, and pupils are beginning to use punctuation within the sentence.  Hand writing style is fluent, joined and legible.
	· Can use text structure, particularly paragraphing, to suit the purpose of the text 


	
	· Gradually introduce a range of different connectives e.g. so that, although, despite, to help pupils write in complex sentences

· Model and develop complex sentences in shared writing

· Discuss purpose of writing before starting shared writing or supporting independent writing

· Ask pupil to read back writing in appropriate tone of voice

· Continue to use a thesaurus and discuss the effect of vocab. choices

· Model more complicated tense forms in discussion before writing

· In marking or discussing written work, continue to focus on content before forms of expression or grammar

· Take opportunities to explore culturally-based interpretations and implications

	
	
	· Can use a variety of complex sentences, usually correctly


	
	· 

	
	
	· Can use a growing number of tenses appropriately and usually correctly. This would include present and past simple, present and past continuous and conditional
	
	· 

	
	
	· Spelling of longer words is becoming accurate
	
	· 

	
	
	· Basic punctuation is accurate
	
	· 

	
	
	· Beginning to use the comma 
	
	· 














Levels taken from 'A Language in Common' (QCA Publications, Ref: QCA/00/584.)

